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Reporting Speech from the Dean
Faculty of Humanities and Social Sciences, Khon
Kaen University, THAILAND

Mr. President, Lecturers, Distinguished delegates, Ladies and gentlemen,

On behalf of the Faculty of Humanities and Social Sciences, it is my great
pleasure to be here today and welcome all of you to the 17" International Conference
on the Humanities and Social Sciences (IC-HUSO 2022).

Research in the Humanities and Social Sciences includes numerous fields of
study, such as language and literature, philosophy and religion, culture, sociology and
anthropology, social development, public administration, media, information and
communication, and education. Our studies aim to explain social dynamics and their
effects. The knowledge that we gain from our work in these fields is crucial and
valuable. It is a precious tool in guiding social direction. Aside from discovering new
bodies of knowledge, the job of scholars in the humanities and social sciences is also
to consistently investigate, revise, and develop knowledge to keep up with changes in
dynamic social situations.

As fields of study that are deeply embedded in society, we cannot ignore the
transformative effects of COVID-19. As the pandemic hit country after country, many
of us attempted to trudge on, moving our work and studies online. Others, such as those
dependent on Thailand’s tourist industry, were forced to find a new path — their lives
were completely altered. We collectively had to accept a “New Normal” to keep our
vulnerable family and community members safe.

As we experienced changes at a personal level, we watched the world around
us transform. Masks became as important as shoes. Food delivery services seemed to
take over our economy. Gas and food prices increased. Children became more
dependent on their families as schools tried to manage safety protocols; too many of
these children were left behind. The pandemic had ripple effects on our society, which
we will feel for years to come — in our communities, social networks, cities, economy,

culture, politics, country, and certainly, in our regional and global relationships.



Just as we made personal and collective changes in our lives in order to help
our families and friends survive the pandemic, research in the Humanities and Social
Sciences is at a crossroads that will determine its future. We must be intentional. This
is a time to slow down and reflect on our work. How can we integrate ourselves in the
new world that COVID-19 has left behind? How can our different fields of study
become more interdisciplinary, reflecting the need for our communities to work
together and across individuals and groups with different expertise? How can our
research bring the voices of people with lived experience to the hearts and minds of our
decision-makers and leaders, and help key players to make informed and healthy
choices into the future — for our people, environment, and society?

To answer these questions and others, it is very important that scholars from
different departments have a stage to discuss and share opinions. The International
Conference on the Humanities and Social Sciences offers such an open stage for
scholars, researchers, lecturers, and students to share experiences, knowledge, and
problems related to their subject.

In that vein, the Faculty of Humanities and Social Sciences, Khon Kaen
University, is very pleased to have received 74 submitted papers from 7 countries
worldwide. We trust that this conference will not only distribute knowledge from our
fields of research but also enhance cooperative learning and understanding among us.

At this auspicious moment, | would like to invite the President of Khon Kaen
University, Assoc. Prof. Charnchai Panthongviriyakul, M.D., to give the opening
speech for the 17" International Conference on Humanities and Social Sciences (IC-
HUS02022).

Thank you very much.



Opening Remarks from the President
Khon Kaen University, THAILAND

Dean, lecturers, distinguished delegates, ladies and gentlemen,

I am most honored and delighted to have the privilege of giving the opening
remarks on the 17" International Conference on the Humanities and Social Sciences. |
wish, first of all, to accord my warm welcome to all of the distinguished scholars who
come from many places around the world. We do very much appreciate your interest
in coming and participating in the conference held in Khon Kaen University this year.

Human societies and cultures in every country have never stopped changing.
Research on the Humanities and Social Sciences is therefore the foundation to explain
the phenomenon of social dynamics and their effects. Education Transformation of the
Humanities and Social Sciences and the knowledge gained leads to appropriate
solutions according to the truth of situations. As a result, the knowledge gained from
research on the Humanities and Social Sciences is crucial and valuable as a precious
tool in guiding social direction.

Our ultimate goal this year is for the International Conference on the
Humanities and Social Sciences to become an open stage on which scholars can
distribute and share their knowledge and enhance cooperative learning in order to
develop quality and standard research and theses in their fields.

I would like to take this opportunity to thank Professor Peter Jackson, from
The Australian National University, Australia, our keynote speaker on the topic
of “The Global Importance of Thailand’s Spirit Cults: Buddhist Alternative
Modernity, Capitalism and Queer Enchantment after Max Weber” who will give
an informative and fruitful speech about Humanities and Social Sciences on this
occasion and thank you all IC-HUSO staff who have worked really hard to make this

conference possible.



| really hope that all participants will take this opportunity to gain and exchange
views and knowledge for the development of future studies. | also hope that this
conference will be fruitful, interesting, and beneficial for all of you. Last but not least,
| hope that those of you who are visiting Khon Kaen for the first time will have a good
time here during your short stay in our city.

At this auspicious moment, | would like to officially declare the opening of the

17" International Conference on the Humanities and Social Sciences.

Thank you very much.



Professor Peter Jackson

The Australian National University, Australia

About Peter Jackson:

Peter A. Jackson is Emeritus Professor of Thai history and cultural studies in the Australian
National University’s College of Asia and the Pacific. Over the past four decades, Prof.
Jackson has written extensively on modern Thai cultural history, with special interests
in the social and political history of Buddhism, magical cults and ritual, and gender
transformations. He has also undertaken comparative work in globalisation studies and
critical theoretical approaches to historical and cultural studies of Asia.

Since becoming ANU Emeritus Professor in 2016, he has held positions as Senior Research
Fellow at the Yusof Ishak Institute of Southeast Asian Studies, Singapore, and Research
Fellow at the Center for Southeast Asian Studies, Kyoto University, Japan. He has also
been Professeur Invité at the EHESS-CNRS-INALCO Centre Asie du Sud-Est (CASE)
in Paris and the Maison des Sciences Humaines, Laboratoire d'Anthropologie des
Mondes Contemporains, Université Libre de Bruxelles.

Prof. Jackson currently holds an Australian Research Council Discovery Grant on the topic of
“Religion, Ritual and Health in HIV-Affected Thai Communities: Buddhism and
Healing Traditions as Cultural Resources”. Prof. Jackson currently divides his time
between Thailand and Australia and his most recent books are “Capitalism Magic
Thailand: Modernity with Enchantment” (2022 ISEAS Publishing), “Deities and Divas:
Queer Ritual Specialists in Myanmar, Thailand and Beyond” with Benjamin Baumann
(2022 NIAS Press) and “Spirit Possession in Buddhist Southeast Asia: Worlds Ever
More Enchanted” with Bénédicte Brac de la Perriére (2022 NIAS Press).
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The Global Importance of Thailand’s Spirit Cults:
Buddhist Alternative Modernity, Capitalism and
Queer Enchantment after Max Weber

Peter A. Jackson
Australian National University

New cults of wealth, ritually empowered amulets and professional spirit mediumship have
emerged together in Thailand’s dynamic religious culture in recent decades. These
increasingly popular varieties of ritual now form a symbolic complex. Separate cults of
Indian deities, Chinese gods and Thai Buddhist and royal figures have merged in
commercial spaces and media sites to sacralise the capitalist market and the production
of wealth. In Thailand these magical cults are often criticised as phuttha phanit,
“commodified Buddhist”. They are also dismissed as superstitious (ngom-ngai) forms
of mutelu and labelled as saiyasat rituals that should be distinguished from “true
Buddhism”. However, Thailand’s spirit cults are socially and theoretically important
both within the country and also internationally.

Emerging within popular culture, the cults of wealth, amulets and spirit mediumship are
supported by all levels of Thai society, including those in positions of economic and
political power. Thailand’s spirit cults are also becoming increasingly important for the
country’s large communities of gender and sexually diverse people. Large numbers of
gay and transgender (kathoey) ritual specialists are at the centre of the recent
proliferation of spirit mediumship. As specialists in spirit rituals and fortune telling,
queer people challenge their historical marginalisation and stigmatisation by becoming
honoured members of the country’s religious communities.

Thailand’s spirit cults are also important internationally because they reveal the distinctiveness
of the alternative modernities in Buddhist Southeast Asia and the conditions under
which capitalist modernity produces new varieties of enchantment. Sociologists of
religion such as Max Weber have argued that modernisation leads to a progressive
rationalisation of society. However, Thailand’s new cults show that magic is not a
leftover residue of premodernity. Rather, in Buddhist Southeast Asia magic emerges
within the centre of neoliberal capitalism, visual media and the digital cultures of the
Internet. In Thailand processes of modernisation are actively producing magical
worldviews and stimulating the rise of spirit cults.

In this presentation, Peter Jackson will summarise main ideas and arguments from three of his
recent books: Capitalism Magic Thailand: Modernity with Enchantment (Singapore
2022); Deities and Divas: Queer Ritual Specialists in Myanmar, Thailand and Beyond
(with Benjamin Baumann, Copenhagen 2022); and Spirit Possession in Buddhist
Southeast Asia: Worlds Ever More Enchanted (with Bénédicte Brac de la Perriere,
Copenhagen 2022). The analyses in these three books reveal the central place of spirit
rituals in Thailand’s Buddhist culture, their important contemporary roles in enhancing
prosperity and protection and the ways that they provide spaces of honour and prestige
for the country’s gay, transgender and gender/sex diverse communities.
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Abstract

It is undeniable that education is influenced by the trends of globalization and intercultural
communication around the world. Content Language Integrated Learning (CLIL) has developed
into a popular educational approach. Whether the purpose is formative, summative or purely
diagnostic, creating CLIL assessment is a demanding and complex endeavour. Teachers require
the knowledge and principle about CLIL and the assessment. This article expresses the idea of
CLIL and CLIL in Thai context. Additionally, there are consecutive steps of carry out the formative
assessment to assess learning progression of students in CLIL class. This is alternative and
manageable steps for teachers to create the effective teaching. The goal of this article is to
understand principles that should be considered when adapting or designing CLIL assessment for

teaching in classrooms.

Keywords: Content and Language Integrated Learning, CLIL, Formative Assessment, Language

Learning and Teaching
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1. Introduction

English language plays an essential role as the language of international communication.
English is taught at all educational levels in Thailand as a foreign language. A formal plan for
supporting the instruction of content subjects in English, communication language instruction, and
reinforcement of English integrated education was put forward to increase the effectiveness of
Contents and Language Integrated Learning (CLIL) in teaching and learning activities in the
classroom and to increase the English proficiency levels of Thai students (Kewara, 2016). The
various structural problems are examined in several studies on CLIL. The path toward CLIL is not
easy, even for highly dedicated ones, because of the insufficiency of sustainable teachers and a lack
of pre-service or in-service training, as well as the issues in sourcing teaching materials and
assessments (Mehisto, 2008). Though teachers could teach English subjects, they continued to face
issues with the material and assessment used in the CLIL classroom. By its very nature, learning
involves progression. To assist in its emergence, CLIL teachers need to know how the students are
expected to progress. These ways or progressions ground both instruction and assessment. Some
teachers are unclear about how learning progresses should be focused. This issue is undesirable for
teaching and learning and affects teachers' ability to engage in formative assessment in CLIL.
According to Evans (2019), assessing student ability in the CLIL classroom is obviously more
complicated because teachers need to decide if they are looking at students' understanding of the
subject matter, their language skills, or both.

2. Content and Language Integrated Learning (CLIL)

2.1 Background of CLIL

Europe primarily witnessed Content and Language Integrated Learning (CLIL) as an
educational approach, where the non-language subject classes (e.g., mathematics, history,
geography) are taught through an additional language as the medium of instruction. It is a dual-
focused academic approach wherein the learning and teaching of both language and content occur
through an additional language. It entails learning via an additional language, which is also
associated with the environment, culture, and contextual methodologies, and learning based on the
connected pedagogies (Coyle, Hood, & Marsh, 2010).

CLIL is renowned among European nations. As far as other countries are concerned,
adaptation is required for educational contexts and different cultures. CLIL is such a method where
the teaching of content from a curriculum subject and a non-native language are combined. In
addition, CLIL has gained the widespread reputation in the global society, since learners are
enabled to enhance skills in their first language due to knowledge of another language. They also
tend to express ideas about arts, science and technologies fluently. Concerning a CLIL classroom,
thinking and learning skills are used to impart new language skills and the curricular subject. The
language teachers, subject teachers or classroom assistants can be the CLIL instructors.

Moreover, teachers come up with aims, which can be accomplished, if the subject teachers
learning the language needed for their subjects have a strong collaboration with the language
teachers who need to learn more about subject content. CLIL is an organized methodology, which
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has stemmed from the following non-exclusive methodologies employed in EFL environments for
a long, for instance, English for Specific Purposes (ESP), thematic cycles, project work, Content-
Based Learning (CBL), Content-Based Instruction (CBI). Unlike the communicative classroom,
the authenticity of purpose is offered by CLIL based on the theories of second language acquisition.

Moreover, it is used to strengthen the learners' needs, as English is an essential requirement
to be learned for particular subjects. For instance, in order to learn Arts; cooking or origami, English
will be needed for learning origami or / and for cooking. The lack of relevance of language teaching
and learners' motivation can be managed by CLIL. It also provides the natural atmosphere of
language acquisition along with the use of language, learning content, fostering cognitive
development, communicating, learning culture and encouraging the learners' creativity.
Furthermore, learners' requirements can be met through the use of CLIL in language classes.
(Harrop, 2012; Coyle, Hood & Marsh, 2010).

There are attributes of CLIL: the knowledge of an additional language (AL), its origin in
different political and socio-linguistic settings, and another approach entailing the development of
cultural, linguistic, cognitive, academic, social and other learning abilities (loannou, 2012).
Moreover, Naves (2009) believed that CLIL has the potential to generate conditions for naturalistic
language learning with an aim for language use in the classroom. Furthermore, it allows more
exposure to the target language of learners by emphasizing meaning and implication; hence, it
positively influences language learning.

2.2 CLIL in Thai Educational Context

To improve education, International Study Programs, English Program (EP) and Mini
English Program (MEP) have been launched by the Thai government and educational institutions
(Charunsri, 2019). In addition, the Thai educational system adopted the CLIL almost a decade ago.
In 2006, the English classes in Thailand were the first to witness the CLIL approach. In this regard,
the Thai Ministry of Education cooperated with the British Council to bring improvements to the
Thai academic system. For language learning, the CLIL approach was found beneficial in the Thai
framework as per the findings of the first CLIL project. Previously, students uplifted their learning
curve concerning English skills and showed optimistic behavior towards language (MacKenzie,
2008). Hence, the Thai subject experts will require support in language matters and adjustment in
subject-specific methods to accommodate the additional language focus (Charunsri, 2019). It can
be a massive transformation for professional development programs and Thai content teachers.
Thai content teachers find it challenging to adopt CLIL structure into their teaching paradigm.
Furthermore, out of 4, the two vision statements for Thailand in 2025 are: (1) one of the core
languages will be English, and (2) With the help of ICT, the CLIL approach will be used for school
students with appropriate standards-based assessment methods (British Council, 2006; MacKenzie, 2008).
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2.3 4Cs Framework of CLIL

The content, cognition, communication, and culture for CLIL's planning are believed to be
the four issues according to the 4Cs framework. Initially, the subject matter is basically the content.
According to Coyle, Hood, and Marsh (2010), content is the CLIL theme or the subject. It is the
development of skills and understanding of the content in the subject area. It is said that the experts
teach and deliver the content of subjects, and the learners are enabled to gain knowledge in English.
Secondly, language learning and its usability is known as communication; it is interaction in the
open context, the language of reasoning, for example. English utilization is promoted for learners,
which is related to four language skills in the learning subjects. Third, thinking and learning
procedures are referred to as cognition; it is the commitment to associated cognitive processing.
The learners are enabled to establish their thinking abilities owing to the CLIL lesson. For instance,
when the teacher poses a query to a learner, he/she will think and then attempt to respond in
English. Finally, culture is the development of global citizenship and intercultural understanding;
it strengthens intercultural knowledge. The students learn many things from culture, and in turn,
they should have distinctiveness and self-awareness. The learners find opportunities to know their
friends' culture, and they can only realize the aspects like religion, political issues and thoughtful
sensations through interaction and communication (Coyle, 2008).

In contrast, Darn (2006) believed that the CLIL was a more precise version and that a four-
stage framework should be there in the CLIL-based classroom. Processing the text was the first
stage, where the best texts, together with illustrations, were chosen so that the learners could have
visual interpretation. To navigate through the content in a foreign language, structural markers are
needed by the learners in texts. Secondly, there is the classification of knowledge; texts are often
graphically illustrated. These arrangements were recognized as ‘diagrams of thinking' or ‘ideational
frameworks," and then the idea and information in a text were classified. Language identification
was the next stage, where it was predicted that learners would produce the basics in their words. In
this regard, what is required is the language of contrast and comparison, position or description,
specific discourse markers, prepositional phrases or adverb phrases. There are certain other things
demanding attention, for example, collocations, set phrases, semi-fixed expressions, and academic
and subject-specific terms. Next and last comes the tasks for students; the task type of a CLIL
lesson is a little different from that of a skill-based EFL lesson. There should be a provision of
various tasks by considering the learning objective, learner styles and preferences, receptive skills
and the type (Darn, 2006). For the process of facilitating learning, we should focus on the
importance of classroom interaction since the CLIL classroom could be practically encouraged in
this way. Coyle, Hood, and Marsh (2010) demonstrated the framework given below.
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3. Formative Assessment

Learning progression shows the way which students are expected to progress in a subject.
It provides a guideline for future learning opportunities. Moreover, the teachers and students can
know the enabling knowledge, concepts, skills, what students need to reach the learning goal. When
learning progressions are shared with students, they will understand the continuum of learning,
accounting for different rates of learning (DeMeester & Jones, 2009). Formative assessment is one
of the assessments used for checking students' learning and providing constructive feedback to
enhance learning without grading in order to facilitate the students' needs during the task or activity
(Sadler, 1998; Cullinane, 2011). A well-constructed learning progression presents several
opportunities to teachers for instructional planning. It enables teachers to focus on essential
learning goals, centering their attention on what the student will learn rather than what the student
will do (i.e., the learning activity).

3.1 Advantages and Disadvantages
The formative assessment is used before or during the classes to report learning progression.

It allows the teachers and students for adjustments in learning and teaching to encourage the
students reach the learning outcomes. Several researchers pointed out that students could learn
better when the formative assessment is strengthened. Teachers are responsible for scaffolding and
supporting students through giving feedback. The formative assessment actively involved students
in constructing their own knowledge. They remember it longer because they are more aware of
what and when they are learning. It could identify learning needs and adjust teaching to meet the
diversity of the classroom. (Smith, 2001: Black et al., 2003: Havnes & McDowell, 2008). However,
there are some complaints. Some teachers are disappointed about the formative assessment because
of time-consuming. They spend more time to repeatedly check students’ learning than to provide
the test at the end of a lesson (Reddy, 2019). The more time the formative assessments consume,
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the less time there is for teaching. Shepard (2000) also stated that teachers do not get the
opportunity to try out the way of assessing students in practice, so it is not known how the methods
for checking students’ progression will work in practice.

4. Implication of steps to guide the process of formative assessments for CLIL class
The appropriate assessment method can help teachers know what the students know and
the gap between the students' understanding and learning goals. There are four steps to do the
formative assessment for CLIL class as follows;
Step 1: Stipulating the learning goals
Firstly, Teachers have to set the expected learning goals and outcomes and then clearly
inform these to students. Learning goals allow teachers and students to focus on what they are
supposed to be learning and teaching. For CLIL class, the students are expected to have the
progression in both content matter and language.
Step 2: Designing the appropriate methods
The 4 Cs framework of CLIL, variety and flexibility should be considered in the second
step. Teachers should design different methods and activities to serve the different learning styles
of students. The progression of learning generally needs to be low stakes, as the point is to get basic
knowledge on the progress of individuals or the whole class. Teachers might design the assessment
and use support strategies, such as:
o Demonstrating what students are required to do in class
o Utilizing visuals or diagrams
o Paraphrasing/simplifying instructional texts
e Using L1 to explain the lesson if needed
e Providing more time
The methods like observations, questioning, graphic organizers, diagnostic survey, visual
thinking, quizzes, games, peer feedback, self-assessment, exit slips, group work, journaling, and
reflection are generally used.
Step 3: Providing constructive feedback
After teachers use the appropriate method to monitor the students’ progression, they have
to give feedback to the students in the third step. Giving feedback is an essential element of
formative assessments (Balow, 2017). Appropriate descriptive feedback should provide students
with some combination of the learning goal and criteria for success (Shute, 2008). Teachers can
give feedback from the evidence of learning, such as observation, games, etc. Moreover, evidence
of learning needs to be elicited systematically. The elaborate feedback component should be
detailed and specific to how the learner can improve or advance the learning but not too complex
(Shute, 2008).
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4). Modifying the instructional plans

Finally, when teachers know how students understand lesson and where they are having the
problem, they can use this information to modify or adjust necessary instructional plans and
classroom activities such as re-teaching, trying alternative instructional approaches, or offering
more practice opportunities for the students. These modifications can lead to the better teaching
for next time and improve student success.

5. Conclusion

All in all, it is challenging for CLIL teachers to recognize the important characteristics of
CLIL and engaging their students in learning assessment. This is why it is necessary to implement
relevant assessments to make learning applicable to CLIL classes that are becoming more effective
approach to meet the demand of learners for mastering both content and language. The appropriate
and particular assessment for CLIL should be considered. Let’s think about how teachers could
make assessments genuinely effective for the learners in a CLIL classroom. It would be much more
helpful, would not it?
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